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Balgowan Primary Pupil Premium Strategy Statement 2021 – 2024 

Updated October 2022 & previous year reviewed 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2024 academic year) funding to help improve the attainment of our 
disadvantaged pupils. It outlines our three-year plan for our pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

To be reviewed: Autumn 2023 

School overview 

Detail Data 

School name Balgowan Primary 
School 

Number of pupils in school  620 

Proportion (%) of pupil premium eligible pupils  5%  

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021 – 2024  

Date this statement was published December 2022  

Date on which it will be reviewed October 2023  

Statement authorised by Maria Veysey 

Pupil premium lead Charlotte McCarthy 

Local Committee lead Sue Blackburne 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £50,784 

Recovery premium funding allocation this academic year £4,932 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 55,716 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Balgowan we believe all children have the potential to succeed. High aspirations are 

held for all pupils, as all children are capable of success. We believe that our 

disadvantaged pupils are capable of great things although they may sometimes lack 

the opportunities that others have. Through quality-first teaching and whole school 

aims, we support all pupils to achieve success.  

With this at the forefront of our minds, we aim to:  

• Monitor the progress of disadvantaged pupils closely, with continued 

assessment and tailored provision to suit each individual child’s needs.  

• Ensure that pupils who are disadvantaged make at least good levels of 

progress, with some/many making accelerated progress to close the attainment 

gap between disadvantaged and non-disadvantaged pupils.   

• Provide quality-first teaching for all pupils, addressing needs within class as well 

as providing interventions and additional teaching where necessary.  

• Monitor children’s social, emotional and mental health and provide support as 

appropriate and required for each individual. 

• Use early interventions to support children as soon as they enter the school 

setting to help build confidence and ensure good progress year on year. 

• Develop children’s metacognition and self-regulation to further develop all 

pupils’ independent learning skills.  

• Ensure equality of opportunity as far as is possible in our role as educators.  

• Further engage parents of disadvantaged pupils to work collaboratively for 

success.  

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Understanding and addressing the individual and specific needs of all 
disadvantaged pupils. 

2 Ensuring pupils’ needs are met in relation to their social, emotional and mental 
health before they can begin learning successfully.  

3 Addressing any vocabulary gap on entry to school a child may have.  
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4 Developing phonics, reading and language comprehension.  

5 Building metacognition and self-regulation for individuals that is required for 
them to become independent learners.  

7 Provide more opportunities that may have been lacking for some 
disadvantaged pupils.   

8 Working collaboratively with parents to support pupils. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

All disadvantaged pupils are supported to 
make at least good progress in reading, 
writing and maths. 

 

 

-The progress of disadvantaged pupils is 
at least the same as the progress of 
non-disadvantaged pupils. 

- Some disadvantaged pupils make 
accelerated progress to begin closing 
the gap between themselves and their 
non-disadvantaged peers where 
necessary and others excel beyond age 
related expectations.  

-All pupils are provided support in 
relation to their individual needs 
identified to further enable their 
progress.  

- A new assessment system for children 
with SEND (SOLAR assessment 
system) is introduced to monitor the 
progress of those children who are 
disadvantaged pupils and also have 
SEND.  

- Those children who are the bottom 
20% of readers are supported with 
reading more frequently across the 
school.  

- Recovery Premium has been used to 
compliment School-Led Tutoring to 
provide 1:1 or small group extra tuition 
for those who are most in need of 
support to make at least expected or 
accelerated progress.  

 

Early language intervention is provided to 
children on entry to reception where 
appropriate need is recognised to ensure 

-Children are identified as not meeting 
the correct attainment level during on-
entry data.  
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that any attainment gaps can be 
addressed immediately. 

 

Attainment gaps are being addressed and 
closed from the beginning of reception.  

 

-A member of staff is trained to 
implement Nuffield Early Language 
Intervention (EYFS) and Talk Boost (in 
Year 1).  

-Nuffield Early Language Intervention is 
implemented for the children who 
require this most in Reception and Talk 
Boost for those in Year 1.  

-Children are provided with the required 
provision to support them with 
developing their vocabulary and 
language skills through small group work 
in Reception.  

-The attainment gap is acknowledged, 
children’s vocabulary is developed and 
progress is made towards their end of 
year targets.  

-Some children make accelerated 
progress to close the attainment gap.  

- An EAL programme is introduced to 
support children who have EAL and 
children attend this regularly to support 
them in making accelerated progress.  

Those children who did not make 
expected progress last academic year are 
highlighted and supported to make at least 
expected progress this year and 
accelerated progress where possible 
through high aspirations for all.    

- A 1:1 reader is provided to support 
children who are disadvantaged and 
did not make the expected progress 
in reading last year up to 2 times per 
week. 

- Quality-first teaching is used in each 
classroom to support individuals to 
make at least good/accelerated 
progress.   

- Regular verbal feedback is given to 
allow for ‘in the moment’ 
opportunities to progress children’s 
understanding.  

- Thinking Matters is used to develop 
metacognition and build thinking 
skills for problem solving and 
understanding.  

- Close monitoring of learning enables 
gaps in learning to be addressed 
quickly and effectively.  

- TA support is provided to develop 
understanding regularly and to pre-
teach or consolidate learning as 
required.  

- Intervention groups are applied as 
necessary to support progression.  
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- Recovery premium funding has been 
used to offer extra groups 
before/after school to support those 
PPG children who are not meeting 
expected attainment or who made 
less than expected progress last year 
(2021-22).  

Have metacognition embedded across the 

curriculum within lessons for children 

through use of the ‘Thinking Matters’ 

approach.  

 

- All teachers and teaching assistants 
are trained in the ‘Thinking Matters’ 
approach and are able to implement this 
within school.  

- Children use thinking frames to 
organise their ideas and thinking.  

-Thinking matters drive team have 
regular staff-meetings and training to 
develop implementation across the 
school. 

-Pupil, teacher and parent surveys are 
carried out to assess the use of 
strategies that enable the development 
of thinking skills.  

- Pupil, teacher and parent surveys are 
carried out again to assess development 
of metacognition.  

- Quality- first teaching is used in 
lessons with modelling of thinking 
strategies and teaching thinking 
strategies used to support children with 
their metacognition.  

- Children are applying the thinking 
frames to their learning and can discuss 
how to organise their thinking for 
different activities.  

Disadvantaged pupils are able to 
experience school clubs and benefit from 
music tuition as well as participate in team 
building and day trips/ residential trips to 
promote personal, social and emotional 
development.   

- The school pays for music tuition for 
some disadvantaged pupils, as well as 
for residential visits and other clubs.  

- School trips take place to enable pupils 
to experience learning outside of the 
classroom.  

- A trip for PP is planned as many 
children had missed opportunities during 
lockdown.  

- Year 6 residential takes place for all 
children, allowing them to develop their 
independence, confidence, team-
building skills, personal, social and 
emotional skills in variety of ways.  

Support for social, emotional and mental 
health is provided through the embedding 

- Government training is sought 
through the SMHL grant and the 
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of a Senior Mental Health Lead role and 
Mental Health Lead role.  

 

Children’s mental health is monitored 
closely through pupil surveys, discussions 
and regular check ins with a PP advocate.  

SMHL embeds a secure, whole 
school approach to Mental Health 
that is developed year on year.  

- Lunchtime clubs are provided for 
children who require a more 
structured lunchtime environment to 
build relationships.  

- The school counsellor is available for 
sessions to support children with the 
SEMH.  

- EWO is available to monitor and 
promote regular attendance to 
support children’s SEMH.  

- PP advocates have regular ‘check 
ins’ with all children that relate to 
academic and PSED needs.  

- Emotional Literacy groups are in 
place for some children, which may 
include those who are 
disadvantaged.  

- The Children’s Mental Health Lead 
(CMHL) has an overview of how KS2 
children feel about Mental Health 
through small group discussions.  

- The findings from CMHL discussions 
are acted upon in the summer term 
and following year as required.  

Parental & Carer engagement has 
increased for pupils in receipt of Pupil 
Premium Funding creating stronger 
relationships between school and home.  

- Discussion with parents/carers is 
regular, updating them on their 
child’s progress and checking in with 
how their child is progressing at 
home.  

- Resources are provided to support 
parents/carers with accessing 
curriculum content at home.  

- Parents/carers feel they know how 
they can support their children with 
their academic progression.  

- Parents/carers are supportive of 
school and talk positively about it. 

 
Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £4632 (PP Champion) + £4589 (PP Mentor) + CPD £500  
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Pupil premium 
advocate/champion to 
coordinate pupil 
premium organisation 
and provision across 
the school.  

Using your Pupil Premium Funding 
Effectively – EEF 

Putting Evidence To Work: A 
School’s Guide To Implementation- 
EEF 

 

Bridging the Educational Gap 
Webinar – Marc Rowland 

1, 2, 7 and 8 

Introduce the 
Thinking Matters CPD 
for all teachers to 
develop Quality-first 
teaching approaches 
(2 year plan) 

 

Education Endowment Foundation 
‘The EEF Guide to Pupil Premium – 
Autumn 2021’ 

Addressing Educational 
Disadvantage in Schools and 
Colleges The Essex Way 

The National College – Bridging the 
Educational Gap Webinar – Marc 
Rowland 

 

5 

Employ a Pupil 
Premium Mentor to 
work with children in 
class and in small 
groups or one to one 
to provide targeted 
academic support.  
Years 3-6.  
 
 

Education Endowment Foundation 
‘The EEF Guide to Pupil Premium – 
Autumn 2021’ 

 

1, 3 and 4 

Enlist Pupil Premium 
Advocates within 
school to continue to 
raise the profile of 
Pupil Premium across 
the school as well as 
check in with pupils 
on a regular basis to 
discuss wellbeing and 
learning.   

Addressing Educational 
Disadvantage in Schools and 
Colleges The Essex Way 

 

The National College – Bridging the 
Educational Gap Webinar – Marc 
Rowland 

 

1, 2, 7 and 8 

Cover for CPD – 
‘Thinking Matters’ 
training for all staff 
through the Thinking 
Matters Drive Team.  

KB, JO.  

Education Endowment Foundation 
‘The EEF Guide to Pupil Premium – 
Autumn 2021’ 

 

Addressing Educational 
Disadvantage in Schools and 
Colleges The Essex Way 

5 
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Bridging the Educational Gap 
Webinar – Marc Rowland 

 

 

 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £30,060 (TA cost across Wider Strategies, Targeted Academic Support 

and Teaching) + £4,932 (Recovery Premium) + £825 (Coram Beanstalk) + £889 

(Mathletics) + £1000 (Educational Resources for targeted support) + £2157 (Tutoring/1:1 

support as appropriate) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

1:1 tuition  

 

Recovery premium 1:1 
tutoring and small group 
tutoring.  

 

1:1 and small group 
support ST, GR 

 

 

 

Education Endowment Foundation ‘The 
EEF Guide to Pupil Premium – Autumn 
2021’ 

Addressing Educational Disadvantage in 
schools and Colleges The Essex Way 

EEF Education Evidence, Teaching and 
Learning Toolkit – Feedback.  

EEF Education Evidence, Teaching and 
Learning Toolkit – Small Group Tuition.   

EEF Education Evidence, Teaching and 
Learning Toolkit – One to One Tuition.   

The National College – Bridging the 
Educational Gap Webinar – Marc 
Rowland 

1, 3 and 4 

 

 

1, 3 and 4 

 

1, 3 and 4 

Support staff and TAs 
supporting children in 
class 

The National College – Bridging the 
Educational Gap Webinar – Marc 
Rowland 

Education Endowment Foundation ‘The 
EEF Guide to Pupil Premium – Autumn 
2021’ 

Addressing Educational Disadvantage in 
schools and Colleges The Essex Way 

1, 3, 4 and 5 
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Coram Beanstalk one to 
one readers 

 

EEF Education Evidence, Teaching and 
Learning Toolkit – Reading 
Comprehension Strategies.  

Education Endowment Foundation ‘The 
EEF Guide to Pupil Premium – Autumn 
2021’ 

4 

Introduction of the 
Nuffield Early Language 
Intervention 
Programme in 
Reception – TAs 
trained and leading on 
this as part of their 
hours.  

Addressing Educational Disadvantage in 
schools and Colleges The Essex Way 

The National College – Bridging the 
Educational Gap Webinar – Marc 
Rowland 

 

3 

Talk Boost  

run by trained TAs 

Addressing Educational Disadvantage in 
schools and Colleges The Essex Way 

The National College – Bridging the 
Educational Gap Webinar – Marc 
Rowland 

 

3 and 4 

Ambassadors of 
metacognition – Whole 
school approach with 
TAs also trained and 
implementing this in 
class.  

Addressing Educational Disadvantage in 
schools and Colleges The Essex Way 

 

5 

Externally purchased 
programmes to support 
progression in school 
and at home, tailored to 
individual learning 
needs.   

Addressing Educational Disadvantage in 
schools and Colleges The Essex Way 

The National College – Bridging the 
Educational Gap Webinar – Marc 
Rowland 

Equitable Education ‘ What everyone 
working in education should know about 
closing the attainment gap for all pupils’ 
– Sameena Choudry 

 

1 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

£1000 (Educational Trips) + £3000 (School Journey subsidy) + £132 (EWO) + £2000 

(Other Provision)  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 
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Educational Welfare 
Officer 

 

Bridging the Educational Gap Webinar 
– Marc Rowland 

Addressing Educational Disadvantage in 
Schools and Colleges The Essex Way 

 

Equitable Education ‘ What everyone 
working in education should know about 
closing the attainment gap for all pupils’ 
– Sameena Choudry 

 

 

1 and 2  

Support staff and TAs 
supporting children 
and families e.g. 
family worker 

Addressing Educational Disadvantage in 
Schools and Colleges The Essex Way 

Bridging the Educational Gap Webinar 
– Marc Rowland 

 

1, 2, 7 and 8 

Senior Mental Health 
Lead (also PP 
advocate) and Mental 
Health Lead   

Addressing Educational Disadvantage in 
Schools and Colleges The Essex Way 

 

Bridging the Educational Gap Webinar 
– Marc Rowland 

 

1 and 2 

Other provision to 
support SEMH and 
inclusion across all 
areas of the curriculum 
offering rich learning 
opportunities for all 
pupils.  

 

Educational Trips 

 

Residential Trips  

 

Wider provision of clubs  

Addressing Educational Disadvantage in 
Schools and Colleges The Essex Way 

 

2 and 7  

 

Total budgeted cost: £ 55, 716 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Please find below an update on our progress towards our three-year Pupil Premium 
Strategy Statement.  
Emboldened you will find our Intended Outcome and in black you will find our success 
criteria. Each section has been evaluated in red.  

1) All disadvantaged pupils are supported to make at least good progress in 
reading, writing and maths. 

-The progress of disadvantaged pupils is at least the same as the progress of non-
disadvantaged pupils.  

Many pupils made at least the same progress as non-disadvantaged pupils. Those 
who did not are being monitored on the SEND register and some have been moved 
onto the new SOLAR assessment system, enabling teachers to monitor their progress 
using smaller steps to reach targets.  

Two children were excluded from the data as they joined the school mid-year and 
progress could not be monitored from the beginning to end of the academic year. 
Please see the table on the following page highlighting those who were achieving 
below target for progress in year 3 and 4. Year 3 and 4 will now become a key focus 
for the coming year.  

- Some disadvantaged pupils make accelerated progress to begin closing the gap 
between themselves and their non-disadvantaged peers where necessary and others 
excel beyond age related expectations.  

Some children in Reception, year 5 and 6 made accelerated progress, enabling them 
to further close the gap between themselves and their non-disadvantaged peers. 
Some of whom are now attaining in line with age related expectations.  

This was one child in reading and writing for year 5 and two children in maths. For 
year 6, this was 3 children in reading and 4 children in writing and mathematics.  

For Reception data, please see the Early Intervention section of this statement review. 

-All pupils are provided support in relation to their individual needs identified to further 
enable their progress.  

Data was used to target key areas for development of individual pupils. These areas 
were then addressed through quality-first teaching from teachers, 1:1 and small group 
support, individual reading, targeted editing and improving, discussions with teachers.  

Teachers also recognised and raised pupils who required individual provision. This 
was listed on class provision maps and children benefitted from a range of activities 
depending on their needs such as Talk Boost, Speech and Language, Mathletics, 
Times Table Rockstars and phonics intervention to name a few.  

- A new assessment system for children with SEND (SOLAR assessment system) is 
introduced to monitor the progress of those children who are disadvantaged pupils 
and also have SEND.  
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SOLAR was introduced in the summer term and will continue to be embedded across 
the next academic year. 

 

 

 

 

 

 Below Target At / Above Target  Above Target 

 R W M R W M R W M 

Year 1    

PPG (1) 0% 0% 0% 100% 100% 100% 0% 0% 0% 

Year 2    

PPG (2) 50% 100% 50% 50% 0% 50% 0% 0% 0% 

Year 3    

PPG (6) 67% 50% 33% 33%  50% 67% 0% 0% 0% 

Year 4    

PPG (3) 33% 33% 0% 67% 67% 100% 0% 0% 0% 

Year 5    

PPG (5) 0% 0% 0% 100% 100% 100% 20% 20% 40% 

Year 6    

PPG (12) 0% 8% 17% 100% 92% 83% 25% 33% 33% 

 

2) Early language intervention is provided to children on entry to reception 
where appropriate need is recognised to ensure that any attainment gaps can 
be addressed immediately. 

 

Attainment gaps are being addressed and closed from the beginning of 
reception.   

-Children are identified as not meeting the correct attainment level during on-entry 
data.  

Children were highlighted during on-entry data by reception teachers. Discussions 
with the PPG lead highlighted these children and their individual needs.   
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-A member of staff is trained to implement Nuffield Early Language Intervention 
(EYFS) and Talk Boost (in Year 1).  

Those children who are in receipt of PPG and required support using NELI were 
included within the programme. This enabled language intervention to be in place 
from spring term, once on-entry data had been analysed and groups were finalised.  

-Nuffield Early Language Intervention is implemented for the children who require this 
most in Reception and Talk Boost for those in Year 1.  

Talk Boost did not take place in year 1 last academic year. This will be made a priority 
for the coming year, as long as this is possible to implement successfully.   

- Children are provided with the required provision to support them with developing 
their vocabulary and language skills through small group work in Reception. 

NELI was introduced which enabled children to develop their vocabulary and 
language skills in Reception, supporting the school’s aim of early intervention.  

-The attainment gap is acknowledged, children’s vocabulary is developed and 
progress is made towards their end of year targets. 

-Some children make accelerated progress to close the attainment gap. 

For word reading, three children made accelerated progress (75%) and one child 
made expected progress (25%). This meant that three children left Reception working 
at the expected standards (75%) and one child left working at below expected 
standards but having made accelerated progress.  

For writing, 50% of children made expected progress, meeting age related 
expectations and 50% of children made accelerated progress and are now working 
below age related expectations. 

Within Mathematics, 50% of children made expected progress and 50% of children 
made accelerated progress. This lead to 75% of children meeting age related 
expectations. 25% of children are still working below age related expectations but did 
make accelerated progress in mathematics.  

Those children who did not make expected progress last academic year are 
highlighted and supported to make at least expected progress this year and 
accelerated progress where possible through high aspirations for all.    

- A 1:1 reader is provided to support children who are disadvantaged and did not 
make the expected progress in reading last year up to 2 times per week. 

This took place, however there were some inconsistencies with the provision from 
the charity. The PPG lead discussed this with the charity and the provision will be 
continuing this year with more consistency. The bottom 20% of readers have now 
begun reading 1:1 with an adult too, which has continued to support reading 
progression.  

Two children in year 6 were supported regularly with their reading and made 
accelerated progress with their reading development.  

- Quality-first teaching is used in each classroom to support individuals to make at 
least good/accelerated progress.   

Quality-first teaching is used across the school. Adapted work is provided as 
appropriate for children and teaching assistants as well as teachers provide in the 
moment feedback and marking to support progress. Mop up sessions are provided 
for children, where possible, during assembly times to allow children to further their 
understanding of lessons that they have found more challenging.  

This continues to take place, CPD has been given to staff to enhance the teaching 
of metacognitive strategies this year using the ‘Thinking Matters’ approach. This 
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provision has begun to be implemented supporting children with their 
metacognitive thinking and approach to learning.  

Observations demonstrated good use of quality-first teaching within lessons.  

- Regular verbal feedback is given to allow for ‘in the moment’ opportunities to 
progress children’s understanding.  

- In the moment marking has been taking place across the school during lessons to 
support individuals learning, including that of individuals who receive PPG funding. 
This has been evidenced in regular book looks by SLT and subject leads. This 
marking is enabling teacher to move pupils learning on more effectively as well as 
address any misconceptions.    

- Thinking Matters is used to develop metacognition and build thinking skills for 
problem solving and understanding.  

Thinking Matters training has taken place for staff and provision such as thinking 
frames and the theory behind metacognitive strategies have been introduced. This 
will continue to be embedded as part of the School Improvement Plan. Already a 
positive impact is being seen with the way in which children are using the frames 
to organise their thinking.  

Book looks and lesson observations have demonstrated the impact of this on 
children’s learning.  

- Close monitoring of learning enables gaps in learning to be addressed quickly and 
effectively.  

Teachers have monitored children’s learning termly. Many have regularly liaised 
with those who have given additional support to PPG pupils, highlighting success 
and areas for development. 

Monitoring of children in receipt of PPG in year 3 and 4 has highlighted a need for 
further support in the coming year.  

- TA support is provided to develop understanding regularly and to pre-teach or 
consolidate learning as required.  

This has been carried out across the school, at times by individual or small group 
tutoring sessions and at other times by TAs or teachers within classrooms. This 
intervention often takes place during assembly times.  

- Intervention groups are applied as necessary to support progression. 

Groups were provided during assembly times by teachers and TAs. For year 6 
pupils, some of whom were PPG, extra tuition sessions were provided to support 
them with their development of reading and maths. Support in class was provided 
for writing progression by class teachers.  

Groups such as Talk Boost, Mathletics, Times Table Rockstars and Nessy/Inky 
Club were used to support children with progression in key areas. These were led 
by a member of staff during assembly times or as a more formal intervention (Talk 
Boost & Nessy/ Inky Club).  

 

Have metacognition embedded across the curriculum within lessons for children 

through use of the ‘Thinking Matters’ approach.  

- All teachers and teaching assistants are trained in the ‘Thinking Matters’ approach 
and are able to implement this within school.  

The first year of training has taken place for this and can be seen being implemented 
across the school. This is the first year of a two year training course led by the schools 
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‘Thinking Matters Drive Team’ who have received the training and are responsible for 
sharing this with the rest of the school.  

- Children use thinking frames to organise their ideas and thinking.  

Children have begun to use these across a variety of lessons and subjects. This is 
evident across children’s books and in lessons and is enabling children to organise 
their thinking more effectively.  

-Thinking matters drive team have regular staff-meetings and training to develop 
implementation across the school. 

INSET days and staff meetings have taken place to train staff throughout the 
academic year.  

-Pupil, teacher and parent surveys are carried out to assess the use of strategies that 
enable the development of thinking skills.  

These have begun to take place, further opportunities for this will be considered to 
support impact and implementation of the approach.  

- Pupil, teacher and parent surveys are carried out again to assess development of 
metacognition.  

This will continue into the coming academic year.  

- Quality- first teaching is used in lessons with high-order questioning, modelling of 
thinking strategies and teaching thinking strategies used to support children with their 
metacognition.  

This has begun to be seen within classrooms, positive impact has been seen on 
improved questioning;  consistency will continue to be developed as the approach 
progresses and confidence grows as well as further training being given. Quality-first 
teaching is used but teachers are developing their use of modelling thinking strategies 
and teaching these as they gain training on the programme. Monitoring of lessons and 
sharing of good practice support teachers’ growth as cognitive coaches.  

- Children are applying the thinking frames to their learning and can discuss how to 

organise their thinking for different activities. 

Children are now applying the thinking frames to their learning with guidance from an 

adult. Further progression with this in the coming academic year/years will enable the 

children to use a variety of strategies more independently to organise their thinking. 

Each thinking frame is being introduced individually to allow children to understand its 

purpose. Children have been positive about the implementation of these frames in 

relation to their thinking.  

Disadvantaged pupils are able to experience school clubs and benefit from 
music tuition as well as participate in team building and day trips/ residential 
trips to promote personal, social and emotional development.   

- The school pays for music tuition for some disadvantaged pupils, as well as for 
residential visits and other clubs.  

This has continued to take place for pupils, with support from the Beckenham 
Parochial Charity to provide further funding for the year 6 residential trip. This meant 
all children were able to take part in educational trips.  

- School trips take place to enable pupils to experience learning outside of the 
classroom.  

As above.  
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- A trip for PP is planned as many children had missed opportunities during lockdown. 

This trip did not go ahead due to further changes during the year. However 
educational trips began to take place again during the spring and summer terms, 
enabling all children to experience a school trip or educational visit to school from an 
external provider.   

- Year 6 residential takes place for all children, allowing them to develop their 
independence, confidence, team-building skills, personal, social and emotional skills 
in variety of ways.  

All children took part in this and were able to develop the skills above through a 
variety of activities provided.  

 

Support for social, emotional and mental health is provided through the 
embedding of a Senior Mental Health Lead role and Mental Health Lead role.  

Children’s mental health is monitored closely through pupil surveys, 
discussions and regular check ins with a PP advocate. 

- Government training is sought through the SMHL grant and the SMHL embeds a 
secure, whole school approach to Mental Health that is developed year on year. 

The Assistant Headteacher and current PPG lead applied for the government fund 
and attended the training. Training finished in September 2022 and the PPG lead 
will now begin to embed approaches to support children’s mental health in role as 
the Senior Mental Health Lead (SMHL).   

Regular meetings have taken place with the PPG lead and Children’s Mental 
Health Lead (CMHL) within school to further discuss provision for all children. 

Following on from the SMHL training and guidance from a 1:1 deep dive, the use 
of pupil surveys has been reflected upon and will be changed. Informal 
discussions are the approach the SMHL and CMHL will be taking to discuss 
provision with children in the coming year.  

- Lunchtime clubs are provided for children who require a more structured lunchtime 
environment to build relationships.  

Lunchtime clubs are being held for children in both the infants and juniors to 
support children as required.  

- The school counsellor is available for sessions to support children with the SEMH.  

Sessions have been provided for children across the school by the school 
counsellor. Some children have more permanent weekly sessions whilst others 
access the ‘Time to Talk’ provision at playtimes as and when required. Those 
children in receipt of PPG have been accessing this provision as required to 
support their needs.  

- EWO is available to monitor and promote regular attendance to support children’s 
SEMH.  

This has continued with children being flagged and followed up if there is poor 
attendance. Attendance will be a school focus for the coming year, as since covid, 
attendance has not been in line with the school’s usual percentage.  

- PP advocates have regular ‘check ins’ with all children that relate to academic and 
PSED needs.  

This is yet to be put in place but is something that is being considered for future 
implementation.  

- Emotional Literacy groups are in place for some children, which may include those 
who are disadvantaged. 
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Due to staffing challenges, these did not take place this year however they are 
planned to be led by the school Family Worker in the coming year and will be 
provided to those children in receipt of PPG as appropriate.  

 

Parental & Carer engagement has increased for pupils in receipt of Pupil 
Premium Funding creating stronger relationships between school and home. 

- Discussion with parents/carers is regular, updating them on their child’s progress 
and checking in with how their child is progressing at home.  

There is a good partnership between home and school. Good knowledge of 
individual families and their circumstances has supported this.  

Meetings for children who are Looked After and Post-Looked After take place 
regularly if parents would like them. These take the format of a Statutory Progress 
Monitoring Form.  

Teachers are asked to follow up parents evening meetings for any parents/carers 
who haven’t attended and will have a meeting over the phone if a face-to-face 
meeting is not possible.  

The PPG lead is currently looking into ways to further engage parents/carers, but 
parental/carer engagement is already positive for many families, with parents 
helping to change books, attending meetings with the SENCo and family worker 
and having regular contact with members of staff. The SENCo and family worker 
have also worked with external agencies and charities to provide further support 
for families as required, allowing us to further build relationships between home 
and school.  

- Resources are provided to support parents/carers with accessing curriculum 
content at home.  

Homework provision has been developed, providing parents/carers with videos 
alongside the mathematics homework. This allows them to see the methods that 
are taught within school and can also be used as another way for teaching their 
child if they are unsure of the method themselves.  

If parents of children in receipt of PPG require it, they can loan a laptop from 
school to support their child with homework and any other work at home. This 
gives the children access to resources such as Google Classroom, Mathletics and 
Times Table Rockstars so children can continue practising skills at home.  

- Parents/carers feel they know how they can support their children with their 
academic progression.  

The above is provided. Forums on phonics and maths have previously been 
provided and there is a plan to continue with this next year.  

Consideration will be given to offering a survey next year or potentially some other 
form of communication to support parents/carers.  

- Parents/carers are supportive of school and talk positively about it. 

This is something we will investigate further in the coming year, to see how 
parents/carers feel about the school through discussion and potentially a survey.  

 

Spending of Recovery Premium Funding  

The Recovery Premium of £4495 was used to compliment School-Led Tutoring 
funding to deliver 1:1 and small group tutoring for children with SEND.   

 All children received quality tuition from qualified teachers in a small group setting. 
These sessions took place before or after school and allowed for extra support to 
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address misunderstandings and misconceptions as they arose. Children were 
carefully grouped depending on their current attainment and the support they 
required with a focus on reading or maths. Sims data analysis showed that in 
Years 1, 5 and 6, children made very good progress. Teacher assessments show 
that all tutored children have made progress. In some cases, the data does not 
highlight this as effectively due to the transition process to a new tracking system 
(SOLAR) as mentioned previously. SOLAR will enable us to monitor children with 
SEND much more effectively with a focus on small incremental steps, enabling us 
to monitor progress for individual children more accurately when such provision is 
offered again.   

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Talk Boost ICAN  

Mathletics 3P Learning  

Nuffield Early Language Intervention 

 

Nuffield 

Becoming a Thinking School  Thinking Matters  

 


